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Abstract

Peer Resources is at the heart of positive youth development. Trained youth serving in roles such as mentor, tutor, mediator, leader, and educator can change the norms of a school and community. Utilizing people as resources is an important concept to embrace. During the last seven years, peer mentors have reduced the drop-out rate of 16- and 17-year-olds from 75% to 8% within the first 40 days on the St. Louis Job Corps campus. Peer Mentors from August through November 2008, reached out to 2,212 students. Students being sent home from residential halls for fighting and conflict dropped 30% within the first year of utilizing peer mediators in the residence halls. Students serving as peer mentors (approximately 560 within the first 7 years) have all completed the program except one. 

Youth and Adults as Resources 

The term peer resource is used to refer to any program that utilizes trained nonprofessional people to work with other people. Included in peer resources are programs such as peer helping, peer mentoring, youth service, service learning, cooperative learning, peer tutoring, peer safety and health education, peer public health education, cross-age tutoring, peer mediation, peer leadership, self-help groups, mutual aid groups, neighborhood helpers, intergenerational programs, and volunteers in businesses, staff outreach support (SOS) providers in adult organizations, peer counseling in police personnel (Klyver, 1983) and peer support to help fire, police and emergency workers deal with crisis, burnout and stress. Again, the issue is not where people come into contact with one another, but that one person helps another. The person who is the helper also receives formal training in peer helping and establishing a culture of people helping people. The commensurate training will be in accordance with the National Association of Peer Program Professionals’ Programmatic Standards and Programmatic Standards Rubric (National Association of Peer Program Professionals, 2009).

First, it is important to know the background of utilizing youth and adults as resources. Secondly, it’s important to examine a specific strategy of Peer Mentoring -- “Students helping Students” and Peer Mediation that are being utilized at St. Louis Job Corps to make a difference in the lives of other youth

There is no denying that people are valuable resources to one another (whether for hire or as a trained volunteer helper). This has been a truism since the beginning of time. This is one of the primary tenets that peer programs are based upon. People who use the peer program model recognize that they can and want to make a difference in the lives of others. The peer helper/mentor is often in a leadership role because of his/her knowledge of a topic and training in peer helping. Both the helper and helpee receive benefits, even though the benefit for each is different. One individual provides and the other receives. 

Utilizing people as resources is at the heart of positive youth development. Positive youth development objectives are to promote bonding as well as social, emotional, cognitive, behavioral and moral competence; to foster resilience, self determination, spirituality, self-efficacy, clear and positive identity, purpose driven lives, and belief in the future: and, finally, to provide recognition for positive behavior as well as opportunities for pro-social involvement and fostering pro-social norms (Catalano, Berglund, Ryan, Lonczak, & Hawkins, 2007). Mentors often benefit more than the young people they are trying to help (Farnsworth & Morris, 1995). 

Mentoring programs have been known to report the following benefits: 

· Building academic skills , improve grades, social and emotional skills (Mosqueda & Palaich, 1990; Patterson, 1989; Parker, 1990, Attili & Gatewood, 1989; Ferrier, 1994; McPartland & Nettles, 1991); 
· Decrease at-risk factors for dropping out of school and returning the following year (O’Connor, 1995; Tindall, Taylor, & Williams, 2003; Slicker & Palmer, 1993); 
· Impressive gains in school attendance and in report card grades (McPartland & Nettles); 
· Foster resiliency of strength in face of adversity (Hamilton & Hamilton, 1992; Minnehan & Strunk, 1992); 
· Increase protective factors such as social competence, a sense of purpose and future, caring and support, participation in activities and events, and problem-solving skills (Risk and Resiliency, 1990); 
· Developing life skills (Risk and Resiliency, 1990); 
· Decrease violent behavior and school expulsions (Newton, 1994);
· Expand career awareness and employability skills (Mecartney, Styles, & Morrow, 1994; Mosqueda & Palaich; Rose-Gold, 1991); 
· Both mentee and mentor benefit from the process (Hamilton & Hamilton);

Research shows that five basic factors promote positive social development. All youth need: 1) opportunities to be actively involved with positive adults and peers; 2) the skills to participate and succeed in social, school and civic settings, and 3) recognition for their efforts, improvements and accomplishments. When young people are provided these three things, they develop strong connections or bonds of attachment and commitment to the families, schools, and communities that provided them. The fourth important thing young people need is a feeling of being connected and bonded to the positive people around them. Finally, when families, schools, and communities communicate clear standards of behavior to young people, those who feel bonded, emotionally connected, and invested in the group will follow those standards that promote health and success. These five factors are protective factors that promote positive development in young people (Hawkins, Catalano, Kosterman, Abbott, & Hill, 1999). Peer Programs provide positive peers as well as helps others feel connected. 

The Search Institute has identified several assets that can be obtained by youth to help lead healthier lives. These assets are what effective peer programs have developed (Varenhorst, 2003; Roehlkepartain,, 1996). A significant study conducted by the Search Institute of Minneapolis, involving more than 49,000 6th-12th graders across the Midwest, gives evidence to why peer helping programs should be an integral part of every school, campus, and community (Benson, 1990; Roehlkepartain). This systematic study of youth perspectives, values, and behavior looked at external assets of support, control, and structure and the internal assets of commitments, values, and competencies that are needed to stimulate and nurture healthy development. It also looked at the deficits or liabilities that can interfere with healthy development, such as hedonistic values, T.V. overexposure, drinking parties, stress, social isolation, and negative peer pressure. Each of the deficits are associated with at-risk behavior and those students who reported the deficits also reported a significantly higher number of at-risk indicators -- such as frequent alcohol use, cigarette use, attempted suicide, school absenteeism, driving and drinking, sexual activity, and bulimia -- than those who did not report the deficits. The study also found that the more assets a student reported, the fewer deficits were indicated.

Piaget and other developmental psychologists have noted that empathy (or “perspective-taking”), one of the skills in peer programming, is one of the most critical competencies for cognitive and social development (Attili & Gatewood, 1989). Social emotional development is one of the most important life skills learned through an effective peer program. Young people engaged as “helping youth” develop empathy. Research shows an impressive correlation between students’ training and skills in empathetic understanding and their academic performance (Kohn, 1991). Psychological development is a progressive loss of egocentrism and an increase in the ability to take wider and more complex perspectives, an empathic process that takes place with peer helping (Johnson & Johnson, 1987). It would seem that peer helping programs do provide opportunities for youth to develop pro-social skills.

Peer Programs can help train youth in life skills that help with future employability. These life-skills include personal development, communication, decision-making/problem solving, and conflict resolution/violence prevention (Forouzesh, Grant, & Donnelly, 2001; Tindall, Routson & Lewis, 2003). Involvement in a peer program gives its members the tools to provide a variety of school and community-based support services that help others learn how to more effectively communicate, make healthy decisions, peacefully resolve conflicts, and develop a strong sense of personal worth and connectedness to friends, school, and community (Forouzesh et al.). 

Effects of Peer Mentoring and Mediating

It is common knowledge that the first person to whom someone will turn to when in trouble is a friend. The first person to notice that someone is experiencing difficulty is usually a friend. According to Johnson and Johnson, “The primary relationships in which development and socialization may take place may be with peers” (1987, p. 126). To youth, both being a friend and having friends are primary values. Consequently, failure to develop social and relationship skills is a powerful predictor of later substance abuse, delinquency, and mental health problems (Kellam, 1982; Kellam & Langevin, 2003). Young people have tremendous influence with their peers and trained young people who augment school support services are a cost-effective resource (Forouzesh et al., 2001). Managing Conflict and working cooperatively in groups is an important skill for youth to learn (Johnson & Johnson, 1994).

For several reasons, peer helpers are a particularly effective means of reaching youth, particularly those whose behavior puts them at risk for the problems mentioned above (Best, Thomas, Santi, Smith, & Brown, 1988; Botvin & Wills, 1985; Flay, 1985). Listed below are reasons why youth are particularly effective: 

1.	Peer helpers can have more credibility with the target audience than can adult professionals (Finn, 1981; Klepp, Halper, & Perry, 1986). Peers have tremendous influence over other young people (Forouzesh et al., 2001)
2.	Peers may have a better understanding of the concerns and the pressures facing the target group than an adult professional might. This understanding enhances their ability to engage the target group in a discussion for purposes of changing behavior or transmitting information (Finn; Perry, Klepp, Halper, Hawkins, & Murray, 1986; Angaran & Beckwith, 1999; Anticoli, 1997). 
3.	Peer educators can be effective role models of desired behaviors (Flay, 1985b; Perry et al.; Tindall, Taylor & Williams, 2003).
4.	Trained young people who augment school support services are a cost-effective resource (Black & Coster, 1996; Forouzesh et al.).
5.	Peer helpers can learn lifelong skills. Once peer helpers learn to teach and model positive health behaviors, they may continue beyond the program and generalize what they learn to new situations (Finn; Forouzesh et. al; Tindall, Routson & Lewis, 2003).
6.	The greatest changes take place within the peer helpers/mentors themselves. (Farnsworth & Morris, 1995)

In prevention programs, peer helpers and peer leaders provide more than factual information. They teach pro-social skills, demonstrate decision-making skills, and enhance self-efficacy through role-playing and appropriate behaviors. Peer-led programs are anchored in social learning theory (Bandura, 1997). If schools, businesses, and communities viewed peer pressure as a way of life and saw people with peer helping training as resources, then peer pressure would move from negative to positive, rather than emphasizing the negative, as the “Just say no” campaigns tends to do. Peer resources can have an impact on others they serve are by reducing conflict, increasing academic skills, reducing alcohol and other drugs, as well as helping others feel connected to schools and communities. 

Reducing Conflict and Violence

Our youth live with the threat of violence on a daily basis. In fact, in the Youth Risk Behavior Survey, students were asked if they had carried a weapon such as a gun, knife, or club anywhere in the past 30 days. In 2003, 17% of students in grade 9-12 reported they had carried a weapon somewhere, and about 6% reported they had carried a weapon on school property (Institute of Education Sciences, U.S. Department of Education, 2004). One third of all high school students report being involved in frequent and serious bullying: 10% as perpetrators, 13% as victims, 6% as both, and 7% as witnesses and bystanders (Nansel et al., 2001).
  
School shootings have created tragedies for the schools and fear in the rest of the country. There have been more than 25 school shooting incidents from 1989 to 2007. According to the Association of Suicidology (AAS), only 5% of the shooters were considered “delusionally” psychotic. The largest group appears to be comprised of emotionally troubled and conflicted youngsters who are alienated, angry, and depressed. They feel unfairly treated by others, lonely, and isolated (Levinsky, 2002, p. 3). This description of the shooter is similar to the Virginia Tech shooting in 2007. Fox and Swatt (2008) found that homicides are increasing among African American males at alarming rates, even as national statistics for homicide is going down. They recognize the importance of prevention programs such as using peer mentors and mediators as strategies to help reduce the homicide rates in African American males.

Peer programs that emphasize bullying prevention and resolving conflict seem to be successful in helping their peers. Schools that have developed conflict resolution programs show fighting reduced by 75% and referrals to the office reduced by 50% (Salmon, 1992). 

The Peers Making Peace program - conflict resolution program - (Peers Making Peace, 2003) used a pre-post, quasi-experimental design with six experimental and six comparison schools that were regarded as similar based on demographics. Results demonstrated that experimental schools experienced a drop of 34% in initial drug use while comparison schools experienced an increase of 12%; a drop of 74% in expulsions while comparison schools experienced an increase of 6.2%; a drop of 90% in assaults while comparison schools experienced an increases of 33%; and a drop of 58% in discipline referrals while comparison schools experienced an increase of 8.4%. Results were uniformly positive in experimental schools. The results associated with new evaluation completed in 2003 show an increase in grade point average of students in the treatment group. It also displays a reduction in classroom failure and discipline referrals, with an increase in attendance.
  
Tindall (2006) reported that Northeast High School in Kansas City, which has a strong peer mediation program, has found that the whole school climate improved as a result of Peer Mediation and other peer led programs. Tindall, Chatman, and Foster (2009) reported that St. Louis Job Corps, which instituted a formal peer mediation program in the fall of 2007 in the dormitories, found that there had been a drop of 30% of students leaving Job Corps in the residential halls as the result of fighting and conflict. There was a drop of 50% females and 22% males.

Increasing Academic Skills
 
About 40% of high school graduates lack the literacy skills employers seek (Achieve Inc., 2005). In 1967, 41% of all jobs in America were held by high school dropouts, while college graduates held just 13.2% of all jobs. In 1987, dropouts held only 14.9% of the jobs; college graduates held 25.3%. These facts are very alarming when we know that high school dropouts make up 30% of federal and 40% of state prison inmates (Children’s Defense Fund, 2005). 

Many youth today have very low performance at school because of lack of motivation and negative attitudes toward learning. Some of these students come from disadvantaged families and some actually have some kind of learning disability – among those the dropout rate is often higher.

Reducing Drug and Alcohol Abuse

The abuse of alcohol and drugs is a long standing problem, despite some more recent good news. Drinking among young people, like drinking among the larger population, is actually on the decline. In 2003, the percentage of high school seniors who had ever consumed alcohol was 76.6%, down from 93.2% in 1980. And drinking among young people continues to drop. For example, the percentage of young people aged 12 through 17 who had consumed any alcohol during the previous month plummeted to 17.6% in 2002, compared with 50% in 1979. Further, the number of high school seniors who had consumed five or more drinks on a single occasion within the previous two weeks dropped to 27.9% in 2003, from 41.2% in 1980. Finally, college drinking is at its lowest rate in the 38-year history of the national college freshman survey, down to 44.8% from 73.7% in 1982 (National Survey on Drug Use and Health, 2002).

The World Health Organization in 2001 identified drugs and alcohol abuse as the number two reason for workplace disability in the United States, Canada, and Western Europe.

Peer programs that focus on prevention can assist schools, businesses, and communities in reducing alcohol, drug, and cigarette use and abuse. The education prevention efforts can be delivered through classroom presentations, small group efforts, support group leadership, and one-on-one helping. Peer educators also can be especially helpful in intervention efforts. Finally, peer educators can be used to assist others in their efforts to maintain a drug-free life and create different social norms for a school and workplace.

Tobler’s (1986) meta-analysis of 143 drug abuse prevention programs found that unlike programs that primarily emphasize knowledge about drugs or personal growth, “peer programs were found to show a definite superiority” in effectiveness and were especially useful with school-based populations,” p. 567. Clarke, MacPherson, Holmes, and Jones (1986) found that peer educators were effective in teaching junior high school students skills to resist peer pressure to smoke.

Helping Youth Feel Connected to Others

Peer tutoring and mentoring programs have flourished in this country in the last 35 years. They are found at all levels of elementary, middle, and secondary schools, higher education, and in the community. A variety of research reveals the success of peer tutoring and mentoring programs. The tutors must go through tutor training for them to be successful and for the tutees to learn. Sprinthall and Blum (1980) found that in one cross-age teaching program in which only untrained pupils tutored other pupils, the untrained only program produced no effects at all. In the case of untrained children tutoring recently mainstreamed pupils, the results were negative; tutors developed more negative attitudes towards mainstreamed children and employed greater criticism in their teaching techniques than in their initial teaching strategies. If students are left simply to tutor without prior training, negative effects result, not only for the tutors, but also the tutees. Therefore, providing training for peer tutors is essential if they are to be helpful to others (Foster, 1991).
 
The Teen Outreach Program described in “Positive Youth Development in the United States” cited that peer tutoring conducted by at-risk youth and teacher training resulted in better school attendance, higher academic performance, healthier peer and adult interactions, improved decision-making abilities, and less substance use and risky sexual behavior (Catalano et al., 2007).

Riessman (1990) stressed the negative impact on students that may come from dividing the peer helping program into tutor and tutee categories; tutees may be resentful and feel inferior. Riessman believed that a system in which all students take both tutor and tutee roles is fair and effective. After experiencing the tutor role, students more readily and profitably to accept the tutee role also. Cooperative learning models or schools that are set up where everyone is a tutor and tutee, are ideal.

Tutoring programs that assist students to achieve is important. Tutoring is first learning basic peer helping skills as demonstrated in Fosters’ Tutoring: Learning by Doing (Foster, 2004).

An example of mentoring, tutoring program can be found at St. Louis Job Corps. Job Corps, which is a training program for disadvantaged youth ages 16-25, have set up Peer Mentoring programs (Tindall, Taylor, & Williams., 2003). The Peer Mentoring program at St. Louis Job Corps was established to reduce the drop-out rate of 16- and 17-year-old youth. Within six months after the start of the program, the drop-out rate dropped from 85% to about 17% of the 16- and 17-year-old youth. In 2009, the drop-out rate was 8% with 16 and 17 year olds. One of the roles of the peer mentor is to help the new students, especially with low math and reading skills pass the TABE (Test for Adult Basic Skills) test. One peer mentor regularly provides math review sheets for those new to the center.

Tutoring programs have long been effective in working with students in disadvantaged schools. Longan School in Kansas City, MO, has developed an outstanding program for 5th graders tutoring younger students’ after-school (Schaff, 2007). These fifth graders attended extensive training in many areas such as peer mentoring and tutoring, bullying and violence prevention, conflict resolution, fire safety, sexual abuse, drug and alcohol training, career awareness, and confidentiality. The training was done through classroom guidance time as well as special topic days and field trips. Evaluation was conducted and it was found that the student benefits include nurturing skills, responsibility, self-esteem, sense of community, values and stronger character, better academic skills and feeling of connectedness. According to the qualitative data, both the mentors and mentees seem to have gained skills, both academically and socially through the program (Tindall, 2006).
  
According to the Education Week article, Peer Tutoring Potential to Book IQ Intrigues Educators (October 2, 2007) “more than 30 years’ worth of studies of elementary-level peer tutoring programs suggests that both the tutor and the tutee learn better when they teach each other than they do in regular teacher-led classrooms.” The article also reported that the effects were strongest for students who were younger, in inter-city schools, from poor families or members of minority groups (Rohrbeck, Ginsburg-Block, Fantuzzo, & Miller, 2003).
  
The article also reported a second study and found that peer tutoring also provided nonacademic benefits for students. The analysis of 36 studies concluded that students taking part in peer-teaching activities spent more time on task, exhibited better social skills, and expressed more motivation and less frustration than counterparts in teacher-directed classrooms (Rohrbeck et al., 2003). These studies are consistent with what was found at Longan Elementary Peace Keeper Program.
  
Some of the service learning programs in our schools have helped youth become interested in helping others and their communities. Through tutoring, campus cleanup and other campus involvement, the PALS have helped not only the community but themselves. An example of the service learning activities was cited in the PALS program of the Future Farmers of America Organization (2006). During a formal needs assessment, one PALS program shared that some of the PALS took care of a local park which was not vandalized, whereas another park in the community that was taken care of by the parks department was vandalized (Tindall & Black, 2006). It would seem that when youth are used as resources, they often protect rather than destroy parks.

Making a Case for Peer Mentoring 

The origin of the term mentor has been traced to Homer’s The Odyssey. In the story, Odysseus (King Ulysses) entrusted his son, Telemachus, to a wise old man named Mentor. Mentor became a surrogate father who nurtured, protected, and educated the boy in the ways of life and success. One of his goals was to encourage Telemachus to develop leadership abilities through physical, intellectual, spiritual, and social development (Clauson, 1980). 

Mentoring has also appeared with the apprenticeship in training youth for skilled trades. Big Brothers/ Big Sisters of America seek to provide mentors as personal role models for disadvantaged children. Business and corporate mentoring has been in place for executives for many years. In 1978, Collins and Scott published Everyone Who Makes It Has a Mentor. This publication encouraged the beginning of mentoring as a movement in America. The results of these studies continue to suggest that mentor-type approaches are very promising (Newton, 1994; O’Connor, 1995; Tomlin, 1995).

During Spring, 1997, the President’s Summit for America’s Future (also known as the “Volunteer Summit”) was held in Philadelphia. Thirty governors and more than 100 mayors attended the three-day summit. Former President Bill Clinton stated “A lot of the problems facing our children are problems of human heart, problems that can only be resolved when there is a one-on-one connection.”

Background of St. Louis Job Corps Peer Mentor/Mediation 

Description of St. Louis Job Corps

 St. Louis Job Corps is a job training facility that assists youth to become employable members of society through completion of a high school diploma, GED, college, and one of twelve trades (TCU, Pharmacy Tech, Business Tech., Health Occupations, Carpentry, HBI, Welding, Painting, Security, Retail Sales, Culinary Arts and Material Handling). St. Louis Job Corps Youth is primarily designed for youth, ages 16-24, who have not been successful in their previous school/work. The ethnicity includes about 80-85% African American, and 15% Caucasian. Eighty to 90% are economically disadvantaged. The student population is primarily male with a growing population of females. The students represent a largely urban culture. More than 80% are residential population, and 20% of the population currently receives reasonable accommodations for medical, educational, and substance abuse issues. Generally the population has a proven history of drop-out in former schools. 

Most new students indicate on questionnaires that anger issues and being suspended/expelled/etc. for fighting, as well as assault, are common. New students arrive weekly. Generally, 15-20 new students arrive weekly and about that same number complete on a weekly basis. The total capacity of St. Louis Job Corps is 608. 

The St. Louis Job Corps is a site contracted through Minact, Inc. Minact manages nine Job Corps sites in six states. The Department of Labor primarily funds all 121 Job Corps sites throughout the country. The VISION of Job Corps is to serve the nations at-promise, disenfranchised youth as an unlighted, demand driven workface and education training system. Job Corps is an employment bridge to high-growth and high industrialism that offers career paths and life-long learning skills for its graduates responding to 21st century workforce challenges. Job Corps was started in 1964 and has trained more than 2 million youth in over 100 careers (National Job Corps Health and Wellness Conference, 2009).
	
St. Louis Job Corps as well as other Job Corps throughout the county have a wellness department that includes a wellness manager, nurses, medical physician, dentist, mental health consultant, and alcohol, and drug specialist. Wellness centers provide prevention, intervention and treatment to Job Corps trainees. The Peer Mentor/Mediation program assists with prevention and intervention at St. Louis Job Corps.

The St. Louis Job Corps Wellness Staff has been conducting prevention and intervention health initiatives to their students since the opening of St. Louis Job Corps. The two certified substance abuse specialists currently conduct substance abuse, aggression replacement training, and stop smoking support groups. The psychologists that serve in a contracted position as center mental health consultants have currently served the population for more than seven years in direct service, consulting, training and evaluation. Specifically, the lead psychologist helped to develop a peer program that utilizes peers as resources.
 
The peer mentors/mediators serve as part of the student leadership program on campus. Student leadership development has always been a high priority for St. Louis Job Corps and part of the Job Corps mandates. St. Louis Job Corps takes pride in the effectiveness of the program. The more empowered youth leaders feel, the safer our campus is, the more purpose driven the students are and successfully complete the program. Students can serve in the roles as student government association, dorm leadership, peer mentors, peer mediators, and dorm court. The following describes these various roles:

SGA - Officers and responsible for projects for students and a voice for the students. They also serve as buddies for students.
Dorm Leadership - Leaders in dorm are responsible for a safe and smooth running dorm. They also serve as monitors for the assemblies and mediators.
Peer Mentors “Students Helping Students” - Peer Mentors are responsible for working with new students as positive role models and also at-risk students that have been assigned to them. They have gone through eight hours of initial training which includes the role of the Peer Mentor, confidentiality and referral, healthy role models, basic listening and responding skills, large group presentation, knowing the card system, and record keeping. They continue training once a week with other skills such as tutoring, drug and alcohol prevention and other training. Students must be a red card holder and recommended by staff. The goal is to have Peer Mentors from all trades.
Peer Mediators - Peer Mediators are trained to help other trainees peacefully resolve disagreements either with formal mediation or informal mediation. It is a program run by the students. The program promotes peace and non-violence. Peer Mediators are
trained in the following: Mediator role, confidentiality and referral, understanding conflict, basic communication skills, conflict mediation skills, and record keeping. They have taken Leadership I and II. Follow-up training is provided. Peer Mediators generally are students in SGA, dorm leaders, peer mentors and other selected students. Most mediation takes place after the training day. The goal is to have peer mediators in each trade and dorm.
Teacher Aids - Serve in the role as helpers to teachers through working with new students to the trade, working with interns and tutoring. 

Staff referral for leadership roles can be given to the student leadership coordinator. Staff referral for students to receive help from the Peer Mentors or Peer Mediators is also given to the student leadership coordinator.

St. Louis Job Corps Mentoring Program

The St. Louis Job Corps Peer Mentoring Program was originally designed to help the 16- and 17-year old students complete CDSS. CDSS is the first phase of Job Corps. Career Development Success Standards is the model used by Job Corps to help youth succeed in the workplace.

The vision of the strategy is: “St. Louis Job Corps trainees (Mentees) will complete St. Louis Job Corps ready for healthy and productive lives.” 

The TAG line is “Students Helping Students.”

The mission of the peer mentoring strategy strives for the betterment of St. Louis Job Corps population and the center as a whole. The Peer Mentoring Program helps new students make healthy decisions that will help them be successful at St. Louis Job Corps and employable for the work world. The program has helped increase retention of St. Louis Job Corps students as well as students at-risk for dropping out of St. Louis Job Corps due to discipline issues. They are not asked to serve in roles they have not been trained to do. The Program follows the National Association of Peer Program Professionals’ Programmatic Standards.

The role of the peer mentor is to: Complete an application with six staff members’ signatures and a red card holder; completed Leadership I and 2 training; complete 8 hours of initial training; weekly supervision and training meetings; meet with new students in a group weekly during orientation; reach out to 16 and 17 year old students and follow-up with them to adjust to the center; respect confidentiality of the mentees; work with at-risk students that have been referred to them; refer mentees with serious issues to the professional staff; provide tutoring to trainees; be positive role models; and conduct mediation if completed the training.

Peer Mediation Program

The rationale for the Peer Mediation: St. Louis Job Corps trainees have a history of anger issues and conflict. Resolving conflict in a peaceful manner is an employability skill. Eighty percent of St. Louis Job Corps students enter the program and indicate on a questionnaire that anger has been an issue in the past. In reviewing student focus group information concerning how to deal with student harassment, the common theme was “trainees need to try and solve their own problems by helping each other.” 
  
The student leadership program is committed to providing opportunities for students to serve in a leadership role. Leadership is defined as service to others. Peer mediation is a part of the overall student leadership program and dorm leadership roles. 

Peer Mediation is a program in which student Peer Mediators are trained to help other trainees peacefully resolve disagreements. It is a program run by the students that promotes peace and non-violence.

The vision of the program is “St. Louis Job Corps is a safe place for a trainee”.

The mission of the Peer Mediation strategy: “Will assist peers to solve disagreements in a non-violent manner. Peer Mediators will help create a safer campus where students are on purpose and able to complete the program.”
	
The initial training of the peer mentors included the following: The role of the peer mentor; confidentiality, ethics, and referral; review of basic communication skills; identification of mental and substance abuse issues; practice in meeting new people; presentations to a large group and completing paper work. The Peer Mentors utilize Peer Power, Book One and Two (Tindall, 2009a; Tindall, 2009b).

The weekly training and supervision meetings include a review of the week, mentee assignments, feedback on assignments from the previous week, and continued training around communication skills, understanding self and others, tutoring, mediation, 
reducing bullying, sexual health, and other topics identified by the peer mentors.
The training materials are from Peer Power Book One (Tindall, 2009a).
	
The peer mentor initial training includes: Role of the peer mediator, understanding conflict, confidentiality, ethics and referral, basic communication skills, practice in mediation, telling others about mediation, and practice in utilizing forms in mediation. Follow-up training includes communication skills, practicing mediation, and helping to trouble shoot issues encountered by the mediators.
	
St. Louis Job Corps has about 205 mentors, 230 mediators, and about 20 teacher aids most of the time. The training for new mentors/mediators/teacher aides takes place about every four months. The initial training is conducted by the center mental health consultant. The student leadership coordinator manages all the logistics of the program. The follow-up meetings are conducted by the center mental health consultant, RAs (Resident Hall Advisors), and CPP (Career Prep Phase) teacher.

The manger of CPP has provided leadership for the program by helping to supervise peer mentors in their role as mentors. Residential hall advisors and counselors refer students to serve as peer mentors and request mentors to work with mentees. Students at risk for not completing the program are assigned a peer mentor. Some students that have gone through reasonable accommodations also are assigned a peer mentor. The peer mentor/mentee program is truly a team effort. The Center Director, as well as regional Vice President, has helped to support the program. An advisory committee has helped guide the program over the years.

The St. Louis Job Corps has since started an adult mentoring program that is supporting students at the Job Corps Center. It is managed by the HR department. New students are assigned to adult mentors and time is set aside each week for the mentees to meet with their mentors. Discussion topics are provided for the mentors. 

Current Evaluation of Peer Mentor/Mediation Programs at St. Louis Job Corps

The current St. Louis Job Corps peer resource strategy has been developed following the National Association of Peer Program Professionals’ Programmatic Standards and Ethics. The original development and enhancement of the program is guided by the Programmatic Standards and Ethics.

Each week the peer mentors indicate how many youth they have reached out to. Some of the contacts are through their role as a mentor and mediator, while others are through their role in the trade, residential hall, and on campus. During the months from August through November of 2008, approximately 20 peer mentors reached out to more than 2,212 youth on campus. During the months from January 2009 through March 2009, peer mentors reached out to 909 youth entering St. Louis Job Corps (Tindall, 2009c).

The Peer Mentor strategy was started at St. Louis Job Corps to meet a need on campus. The need at that time was that 75% of the 16- and 17-year-old students were leaving within the first 40 days on campus. Within six months after the Peer Mentor strategy was implemented, the drop-out rate of 16- and 17-year olds dropped to 15%. Currently, the drop-out rate is at 8% (Tindall, Taylor, & Williams, 2003; Tindall, 2009c).
  
The Peer Mediation program was started in November of 2007. The purpose of the program was to reduce conflict within the dormitories. More than 85% of new students checked anger as an issue on their Student Information Form. The leaders in the dorm were often put in a role to mediate. During the first year of existence, four peer mediation trainings took place. Residential advisers and student personnel officers were trained to help support and utilize the program. The student personnel officer was also trained in the utilization of peer mentors. Often the Resident Advisors referred students in conflict to the mediators, and often the peer mediators intervened in the early stages of conflict.
  
During the first year of existence, Job Corps data was reviewed. Students that were sent home due to conflict and fighting in the dorms was reduced by 30%. About 50% of the females sent home were reduced and 22% of the males were reduced (Tindall & Chatman, 2009).

St. Louis Job Corps has many effective strategies in place such as well trained staff, consistent leadership, and strong, reasonable accommodation programs. All of these effective strategies have led to a high number of students graduating from the high school program and students on purpose. The center was ranked approximately 97 out of 120 Job Corps Centers seven years ago and is currently ranked 12th in the country according to the Job Corps score card. It is ranked number one in the region. 
 
The Peer Program is just one strategy that has been implemented in the last seven years. Other examples are the Reasonable Accommodations Process, team work, staff training, transition programs, adult peer mentor programs, community peer mentor programs, and others. More than 500 students have served in the peer mentor role over the last seven years. All Peer Mentors have completed the program except one.

The Peer Mentor Program at St. Louis Job Corps has been in existence for more than seven years and at this point is a proven strategy. The Peer Mediation strategy is new and appears to have promising strategies to help reduce conflict on campus. Job Corps centers need to consider implementing a Peer Program that follows Programmatic Standards (Tindall & Black, 2009). Those that have the peer programs need to review the process and strengthen their program by following NAPPP Programmatic Standards and Ethics as well as by getting their peer programs certified through National Association of Peer Program Professionals. 

Summary and Implications for the Future

In order to assist our youth, particularly at Job Corps, we need to equip them to be not only trained in a trade and get a diploma, but they also need to learn life skills of helping others through utilizing them as resources to their peers and human relationship skills. St. Louis Job Corps has started an effective peer mentoring strategy and needs to continue with the current approaches. Time needs to be spent in reviewing current and future needs of the center to guide how the peer mentors, mediators, teacher aides and other peer leaders are utilized. Centers also need to have a strong professional team to keep the program going. Peer Programs can truly change the norms of the campus and create a safer campus to learn.
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